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AgendaAgendaAgenda

•• Important info for:Important info for:

–– EducatorsEducators

–– ParentsParents

–– StudentsStudents
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Autism at School: What Educators 
Need to Know

Autism at School: What Educators Autism at School: What Educators 

Need to KnowNeed to Know

•• Autism is a neurodevelopmental Autism is a neurodevelopmental 

conditioncondition

•• Sensory experiences are unusual Sensory experiences are unusual 

and extremeand extreme

•• Behaviors are often linked to Behaviors are often linked to 

sensory issuessensory issues

•• Stress is a major considerationStress is a major consideration
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General ConsiderationsGeneral ConsiderationsGeneral Considerations

•• Each child is uniqueEach child is unique

•• Relationships are keyRelationships are key

•• Teamwork is essentialTeamwork is essential

•• StrengthsStrengths

–– Every child has strengthsEvery child has strengths-- the the 

challenge is to find a way to use them challenge is to find a way to use them 

to compensate for areas of relative to compensate for areas of relative 

weaknessweakness
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Autism: A Neurodevelopmental 
Condition

Autism: A Neurodevelopmental Autism: A Neurodevelopmental 

ConditionCondition

•• BrainBrain--basedbased

–– StructureStructure

–– functionfunction

•• Impacts the way Impacts the way 

information is information is 

processed, processed, 

filtered, organizedfiltered, organized

Familiar Faces Familiar Faces --vsvs-- StrangersStrangers

While NT subjects use medial frontal and parietal While NT subjects use medial frontal and parietal 

regions to process familiar faces, the autistic regions to process familiar faces, the autistic 

subjects only show activity in medial parietal subjects only show activity in medial parietal 

regions (Courchesne, 2005).regions (Courchesne, 2005).
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Autism impacts Sensory ExperienceAutism impacts Sensory ExperienceAutism impacts Sensory Experience

•• Students may over or under react Students may over or under react 
to sensory stimulito sensory stimuli

–– TasteTaste

–– SoundSound

–– SmellSmell

–– TouchTouch

–– VisualVisual

•• If you have behavioral concerns, If you have behavioral concerns, 
look here first!!!!look here first!!!!
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Behavioral ConcernsBehavioral ConcernsBehavioral Concerns

•• Behaviors of those with autism are Behaviors of those with autism are 

often misunderstoodoften misunderstood

–– SensorySensory

–– StressStress

–– Soothing/CopingSoothing/Coping

•• Changing behaviors should not be Changing behaviors should not be 

attempted attempted unlessunless they are:they are:

–– Is dangerousIs dangerous

–– Immoral/ IllegalImmoral/ Illegal

–– Greatly impedes learning or socializationGreatly impedes learning or socialization
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StressStressStress

•• SensorySensory

•• Thinking stylesThinking styles
–– Change and transitionChange and transition

–– ConsistencyConsistency

–– Rule/procedure boundRule/procedure bound

–– DetailsDetails

•• Adhering to the misconception that Adhering to the misconception that 
those with autism must think the same those with autism must think the same 
way as way as ““neurotypicalsneurotypicals”” causes great causes great 
stress.stress.
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The Flip Side: Preventing Behavior 
Problems

The Flip Side: Preventing Behavior The Flip Side: Preventing Behavior 

ProblemsProblems

•• Provide StructureProvide Structure

•• Follow ThroughFollow Through

•• Be clear and explicitBe clear and explicit

•• Provide External RemindersProvide External Reminders

•• Provide a safe placeProvide a safe place

•• Explain when there will be a Explain when there will be a 

change in plans (and why)change in plans (and why)



© J. Montgomery, 2008

Instructional ConsiderationsInstructional ConsiderationsInstructional Considerations
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Identify StrengthsIdentify StrengthsIdentify Strengths

•• Does the student prefer visual or Does the student prefer visual or 

verbal instruction?verbal instruction?

•• Specific interests?Specific interests?

•• Skills?Skills?

•• Memory?Memory?

•• Communication?Communication?

•• Adaptive skills?Adaptive skills?
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Transitions and ChangeTransitions and ChangeTransitions and Change

•• StructureStructure

•• Advance prepAdvance prep

•• SchedulesSchedules

•• Visual or verbal cuesVisual or verbal cues

•• ModelingModeling

•• PrePre--teachingteaching

•• Working with the teamWorking with the team



© J. Montgomery, 2008

SensorySensorySensory

•• Check with student/parentsCheck with student/parents

•• Observe and notice patternsObserve and notice patterns

•• Avoid overAvoid over--stimulating stimulating 

environmentsenvironments

•• Never force a child Never force a child 

•• Notice behaviors that may relate Notice behaviors that may relate 

to sensationsto sensations
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Social and LanguageSocial and LanguageSocial and Language

•• Literal languageLiteral language

•• Model correct speechModel correct speech

•• Explain rulesExplain rules

•• Provide practice with guided Provide practice with guided 

supportsupport

•• Key words to cue behaviorsKey words to cue behaviors

•• PromptsPrompts

•• Be explicit and clearBe explicit and clear
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Social InteractionSocial InteractionSocial Interaction

•• Explain social conventionsExplain social conventions

•• Assist social interactionsAssist social interactions

•• Teach rules for specific situationsTeach rules for specific situations

•• Provide tangible rewardsProvide tangible rewards

•• PreparePrepare

•• Teach the why of human behaviorTeach the why of human behavior
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Repetitive behaviorsRepetitive behaviorsRepetitive behaviors

•• Judge these by:Judge these by:

––Does it hurt anyone?Does it hurt anyone?

–– Is it disruptive to learning?Is it disruptive to learning?

–– Can it be managed with cues?Can it be managed with cues?

––When does it happen?When does it happen?



© J. Montgomery, 2008

Interest AreasInterest AreasInterest Areas

•• Provide appropriate times/ outlets Provide appropriate times/ outlets 

––and explainand explain

•• Relate instruction when possibleRelate instruction when possible

•• Celebrate competenciesCelebrate competencies

•• Change?????Change?????

––Only if absolutely necessaryOnly if absolutely necessary
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AttentionAttentionAttention

•• Minimize distractionsMinimize distractions

•• Remove Remove ““executiveexecutive’’ demandsdemands

•• Ensure understandingEnsure understanding

•• Assist with planningAssist with planning
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Autism at School: What Parents Need 
to Know

Autism at School: What Parents Need Autism at School: What Parents Need 

to Knowto Know

•• Most schools and educators intend Most schools and educators intend 

to provide the best environment to provide the best environment 

for studentsfor students

•• Support and teamwork is keySupport and teamwork is key

•• Parents can help the team to Parents can help the team to 

understand your childunderstand your child’’s behaviorss behaviors

•• Sensory and Transitional Issues Sensory and Transitional Issues 
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Working with SchoolsWorking with SchoolsWorking with Schools

•• Notice the things that go wellNotice the things that go well

•• Try to focus on the good things, as Try to focus on the good things, as 

well as address the challengeswell as address the challenges

•• Understand that many are not Understand that many are not 

educationally prepared for a child educationally prepared for a child 

with autismwith autism

•• AskAsk-- ““how can I help?how can I help?””
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What Students need to knowWhat Students need to knowWhat Students need to know

•• They are importantThey are important

•• They matterThey matter

•• They are cared forThey are cared for

•• They have strengths, which are They have strengths, which are 

appreciatedappreciated

•• That autism is only one part of themThat autism is only one part of them

•• There are many other students There are many other students 

who are like themwho are like them
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ReflectionReflectionReflection

•• Individuals with autism bring diverse Individuals with autism bring diverse 

thinking styles to the world.  Their ways thinking styles to the world.  Their ways 

of perceiving things are often very of perceiving things are often very 

different than NTs, yet offer unique different than NTs, yet offer unique 

perspectives that others may not have perspectives that others may not have 

considered.considered.

•• It is our job to:It is our job to:

–– Understand the fundamental differenceUnderstand the fundamental difference

–– To help those with ASDs understand those To help those with ASDs understand those 

differences.differences.



© J. Montgomery, 2008

QuestionsQuestionsQuestions


